Name: Date:

Narrative Writing Checklist

T fold, drew, and wrote a whole story.

Did | do it lke a Kindergartener? oelll AL BV
—1 I had apage that showed | LI} O § O
Q what happened first.
One day I wendt
+o My coceer game. |
A TN T put my pages in order. 1y O 10
| 3 3
' _ Thadapage thatshowed {00 O O
T— — what happened last in my
% ﬁr story.
My team
won!

My sfory had @ page for [ T T
the begnning, a page for

the middle, and a page for
the end.

May be photocopied for classrocm use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project. Writing Pathways: Performance Assessments and Learning Progres-
sions, Grades K-& {Hainemann: Porismouth, NH).

384 WRITING PATHWAYS: PERFORMANCE ASSESSMENTS AND LEARNING PROGRESSIONS, GRADES K-8

T

e e B o2 R B B D B R B B2 BT 2 %" 2 2 9 2 929 % 9 2B




Did | do it ke a Kindergartener?

STARTING
T0

YES!

My story indicated who
was there, what they did
and how the characters
felf.

3

l

| fast!

T ran super

I drew and wrote some
defals about what
happened.

May be photocopied for dassroom use. @ 2014 b
$015, Grades K-8 (Heinemann: Portsmouth, NH)
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Narrative Writing Checklist (continued)

NOT | STARTING

Did 1 do it like & Kindergartener® w10 ve
T could read my writing. Oy 0O 30
I wrofe alefter for the I D A

sounds T heard.

-’Bb o T used the word wall fo O O Ll
te [ can || help me spel.
but | Come -
oy
T put spaces between 0oy O O
words.
T used lowercase lefters O o o

unless capifdls were
needed.

T wrote capifd leffers fo O O | 0O
start every senfence.

May be photocopled for classtoom use. © 2014 by Lucy Calkins and Colieagues from ihe Teachers College Reading and Writing Project. Wiiting Pathways: Performance Assessments and Learning Progres-
sions, Grades K-8 (Heinemann: Portsmouth, NH).
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Name: Date:

Narrative Writing Checklist
Grade

I wrote about when I did something. .

| - . 5 NOT | STARTING
Did | do it lke a firet grader YET | T0 | Vel

—— — Liriedfomcke abegnning | O O | O
o G =01 | ror my story.

| One Vot supny day
L went to play Soccer.|

f

TETEESSEISLELIBBBBL

% Lputmypagesinorder. T | O] O | O
| used words such as and
land | [then!| | So Then, and so.

I found a way to end my Oy o g

;;_’_ sforvy.

wewon! T
felt so proud.

I wrote my story across Oy O O
three or more pages.

May be photocopied for classroom use. © 2014 by Lucy Calkins and Cofleagues from the Teachers Coliege Reading and Writing Project. Wiiting Pathways: Performance Assessments and Learning Progres-
Stors, Grades K-8 {Heinemann: Portsmouth, NH).
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Narrative Writing Checklist (continued)

my mind onfo the page. I
had details in pictures and
words.

Did | do it e a first grader? el R B
T put the picture from Oy o d

— T used labels and words To | [ L]

give defails.

The ball flew
through the

Lair !

sions, Grades K-8 (Heinemann: Portsmouth, NH).
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. . L NOT | STARTING
Vid | do it ke a first grader? ver b 10 | v

T used dl T knew about [] L] []
words and chunks of

words fo help me spell,

= E3 = | L speled all the word wal O O | O
, bdtleall s fg]|] words right and used the

W \:;shans word wall fo help me spell
A fa”er other words.

En d ‘ ‘t Wl 'H’l T ended sentences with ] .D | ]

, punctuation.
.1 7P

L

=

-

L

5

=

- _. . T used a capitdl letter for oy O 0O
; erc\l w a-‘-gon names.
-

»

L

5

L

J

@

“~a
/

I used commas in datfes ] L] ]
and lists.

Iay be photocopied for classroom use. © 2014 by Lucy Calkins and Coleagues from the Teachers Coflege Reading and Wiriting Project. Whiting Pathweys: Performance Assessments and Learning Progres-
sions, Grades K-8 (Heinemann: Portsmouth, NH).
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Name:

Date:

Narrative Writing Checklist

T wrote aboutf one fime when L dd sOmé?hir\g.

Did | do it fike a second grader®

NOT
YET

STARTING
70

YES!

T thought about how 1o
write a good beginning and
chose a way to start my
story. T chose the action,
talk, or sefting that would
make a good beginning.

Ul

T told the sfory in order by
using words such as when,
then, and afTer.

T chose the action, takk, or
feeling that would make @
good ending.

T wrofe alof of ines on @
page and wrofe across
lot of pages.

sions, Grades K-8 {Heinernann: Portsmouth, NH).

390

o

May be photocopiad for classioom use. © 2014 by Lugy Calkins and Colleagues from the Teachers College Reading and Whiting Project. Writing Pathways: Performance Assessments and Learning Fragres-

WRITING PATHWAYS: PERFORMANCE ASSESSMENTS AND LEARNING PROGRESSIONS, GRADES K-8

AR EIFPTTRRRRTDNDE TTT11t1T1991d¢1

|




Narrative Writing Checklist (continued)

Did | do it fike a second grader?

NOT
YET

STARTING
10

YES!

I tried fo bring my
characters fo life with
details, talk, and actions.

I chose strong words that
would help readers picture
my story.

May be photocopied for dassroom use, © 2014 By Lucy Calkins and Colleagues from the Teachers Coflege Reading and Writing Project. Wiiting Pathways: Parformance Assessients and Learning Progres-

sfons, Grades K-8 (Heinemann: Portsmouth, NH)
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Narrative Writing Checklist (continued)

. - o NOT | STARTING
Did | do it like o second grader vt T e

T used what I knew about | [ O []
speling patterns fo spel d
word.

I spelled all of the word oy O o
wall words correcfly and

,_ ) used the word wall fo help
K -bl'igh"‘ J me figure out how fo spel
liah

nt
9 Ulightest other words.

Tused quotationmarksfo  § OO} O | O
show what characters said.

ce N

ccHow_ dre \[ou?"’y
deacher gsked.

5 Wwhen T used words such oy O (0
as can't and don’t, I put in

COIY\?"' T'm the apostrophe.
dont  well )

May be photacopied for dassroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project. Writing Pathways: Performance Assessments and Learning Progres-
sions, Grades K-8 {Heinemann: Portsmouth, MH).

392 WRITING PATHWAYS: PERFORMANCE ASSESSMENTS AND LEARNING PROGRESSIONS, GRADES K-8

e

la 2 e s e e ee® e EeT QT T TR T LT E QS




Name: Date:

Narrative Writing Checklist

G
I fold the story bif by bit.
Did | do it ke a third grader? el RSl B
T wrofe abeginning in O O (o
which I helped readers

know who the characters
were and what the setfing

was in my sfory.

T told my sfory in order Oy O ;4
using phrases such as a
Iittle lafer and af fer That,

;

talk I chose the acfion, fak,or | L1 O | O
4 feelng that would make a
good endng and worked fo

T O R EENEENE NI IO A

write 1t well.
v [ema| T used paragraphs and ] M 1
"é‘;-% P skipped lines o separate
< what happened first from
8 |: N
o g what happened lafer (and
& Q2| Finally) in my story.

Mﬂy be photocopiad for ciassraom use, © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project. Writing Pathways: Performance Assessments and Learning Progres-
sions, Grades K-8 {Heinemann: Portsmouth, NH).
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Narrative Writing Checklist (continued)

_ ey
Did | do it e a third grader? ool DAL W
T worked fo show what o O [

happened fo (and in) my
characters.

T not only told my sfery,but { &1 f OO | O
dlso wrote in ways that gof
readers fo picture what
was happening and that
brought my sfory to life.

May be photocepied for dassroom use. © 2014 by Lucy Calkins and Colieagues from the Teachers College Reading and Wiriting Project. Writing Pathways: Performance Assessments and Learning Progres-
sions, Grades K-8 (Heinemann: Porismouth, NH).
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Narrative Writing Checklist (continued)

Did | do it lie a third grader?

NOT

YET

T0

STARTING

YES

T used what I knew about
speling patterns to help
me spel and edit before L
wrote my final draf.

]

T got help from others
to check my speling and
puncfuation before 1
wrofe my find draf .

“|ets go, he said.

AU

T punctuated didogue
correctly, with commas and
quotation marks.

AP

Wwhile writing, L puf
punctuation at the end of
every senfence.

fact
s-l-ow @
q’ui'e"l?

bold o

P

& ¢ =

T wraotfe in a way that
helped readers read with
expression, readng some
parfs quickly, some slowly,
some parts in one sort of
volce, and ofhers in anofher
vaice.

May be photocopied for lassroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Wiiting Project. Whiting Pathways: Performance Assessments and Learning Progres

sions, Grades K-8 (Heinemann; Portsmouth, NH).
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Date:

Narrative Writing Checklist

T wrote the imporfant part of an event bit by bit and fook out unimporiant parfs.

| L NOT | STARTING
Did | do it lie a fourth grader? Tl T | v

T wrote a begnning in which T { [ O O
showed what was happening
and where, gefting readers
info the world of the sfory.

T showed how much time went | [ O ]
Juet by with words and phrases
Cu ddeﬂw, 14 ~ ‘ - that mark time such as just
IS then and suddenly (fo show
. Aflera while, | when Things happened quickly)
H‘Q A litte later, or affer a while and a litfle
' later (fo show when a liftle
time passed).

' % 9

T wrote an ending that O O (g
connected Yo the beginning or
the middie of the sfory.

T used action, didlogue, or | 1 O
feeling to bring my sfory foa
close.

=« a % 2 ¢ %%

T used paragraphs 1o Oy O (O
separate the different parfs -
or times of the sfory or 1o |
g show when a new character

N Loy was speaking.

skip lines

May be phatacopied for dlassroom use. © 2014 by Lucy Calkins and Cofleagues from the Teachers College Reading and Writing Project. Wiiting Pathways: Performance Assessments and Learning Progres-

sions, Grades K-8 {Heinemana: Portsmouth, NH).
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Narrative Writing Checklist (continued)

. - . NOT | STARTING
Did | do it like o fourth grader vr | 10 | vee

T added more fo the heart oy O ¢
of my sfory, including not only
actions and didlogue but dlso
thoughts and feelings.

I showed why characters dd | [ L] ]
what they dd by including thelr

thinking.

T made some parts of the L1y O 0O
story go quickly and some

slowly.

T included precise and 1y O [

sometimes sensory defails
and used figurative language
(simile, mefaphor, and
personification) fo bring my
story fo life.

T used a sforyteling voice Ly O O
and conveyed the emotion

- 7 or fone of my slory through
—»dialogue description, phrases, didogue,
\ ™~ thoughts and thoughts.

?‘{533‘ be photocapied for classroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project. Witing Patiways; Performance Assessments and Learning Progres-
sions, Grades K-8 (Heinemann: Portsmouth, MH).
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Narrative Writing Checklist (continued)

Did | do it like o fourtn grader? T STRETNG )
T used what I knew abeut [] M M

C|QPFi'ﬂ_g word families and speling
%0, Qi‘ﬁ"ﬂﬂg rules o help me spel and edit.

making
loving
_ YA N T used the word wall and O 1 O &
e Bk Cctid [ Ee & /
g|F[="= dictionaries fo help me when .
uEmECI NNy needed. w

When writing long, complex Oof o O
senfences, I used commas to
make Them clear and correct.

T used periods fo Fixmyrun- | O] O | O
on senfences.

May be photocopied far classioom use, © 2014 by bucy Calking and Cofleagues from the Teachers College Reading and Writing Project. Wiriting Pathways: Performance Assessments and Learning Progres-
sfons, Grades K-8 {Heinemann: Portsmouth, NH).
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Name: Date:

Narrative Writing Checklist

T wrofe a story of an imporfant moment.

B It read like a story, even though it might be a frue account.

) - i NOT § STARTING
Did | do it ke a fifth grader® T b ] e

I wrote a beginning In which Tnot | [ L] ]
only showed what was happening
and where, but dso gave some

clues fo what would later become
a preblem for the main character.

T used fransitional phrases fo [] [ L]
show the passage of fime in
complicated ways, perhaps by
showing things happening af the
same Time (meanwhile, at the same
fime) or flashback and flash-
forward (early that morning, three
hours later).

Ma)‘ be photacapied for classreom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Wiiting Project, Wiiting Pathways: Performance Assessents and Learning Progres-
¢ sions, Grades K-8 {Heinemann: Portsmouth, NH).
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Narrative Writing Checklist (continued)

STARTING
YET 10 YES!

T wrote an ending that connected | &0 | O | [

’ J Ending | | fo the main part of the sfory. The
o _ \-(&) character said, did, or rediized
. 1 ") something af the end that came
' " | from what happened in the sfory.
T gave readers a sense of o 0O o

closure.

T used paragraphs to separafe o O 0
different parts or fimes of the
story and to show when anew
character was specking. Some
oarfs of the story were longer
and more developed than ofhers.

May be photocopied for dassroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Wiiting Froject. Writing Pathways: Performance Assessments and Learning Progres-
fons, Grades K-8 {Heinerann: Portsmouth, NH).
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Narrative Writing Checkli

st (continued)

. L | - NOT | STARTIN
Did | do it like a fifth grader? vt 1o . VEC)

T developed characters, setting, I R A
and piof throughout my story,
especidly The heart of the sfory.

- To do this, T used a blend of
descripfion, action, didlogue, and
thinking.

333333333

T showed why characters did L] [ L]
what they did by including their
thinking and their responses to
what happened.

T slowed down the heart of the [ ] O
story. I made less imporfant parts
shorter and less detfdled and
blended storyteling and summary
as needed.

T included precise defals and O O [
@ used figurative language so
Iaspecfmy hanaé/ A that readers could picture the

&
\s ;;;ze mye:y Amken / setting, characters, and events.
mse.

oo e my heart. 1 used some objects or actions
RS> .
as symbals o bring forth my
meaning.
L _shppeds T lookedecleser, | 1 varied my senfences fo [ R L]
creale the pace and fone of my
narrative.

May be photocopied for classroom use. © 2014 by Lucy Calkins and Colieagues from the Teachers College Reading and Writing Project. Wiiting Pathways: Performance Assessments and Learning Frogres-
sions, Grades K-8 {Heinemann: Portsmouth, NH).
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taking directly to someone.

LANGUAGE ., _
Did | do it lie a fifth grader? WL e
T used what I knew about word O, O o
famiies and speling rules 1o help
me spel and edit.
S T used the word wal and ol o
= i f-ﬁ dictionaries to help me when
=== needed.
e Py T used commas to set of f O O (g
Meanwhile , 4 introductory parts of sentences.
Later that days
As | read ongy &
T used avariety of punctuationfo | O 1 OO | U
fix any run-on senfences.
T diso used commas fo show L] O ' d

jons, Grades K-8 (Heinemann: Portsmouth, NH}.
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Name:

Narrative Writing Checklist

Date:

I wrate a sfory that had tension, resolution, and redlisfic characters and conveyed
an idea or lesson.
Did | do'it fke a sitn grader? bl UL IO
T wrofe a beginning in which Tnot | [ [] L]
’ only setf the plot or story in mofion,
’Q < =" but diso hinfed at the larger
e Meaning | meaning the sfory would convey.
| T used transitional phrases to O O (O
:__ T ﬂ‘:ﬁ"@ﬁ;hw connect what happened fo why it
= happened such as if T hadn't ... T
= w@ e might nof have ..., because of . ..
g5 e Pecause of... ’ s
o YT— although ..., and fitfle did I know
that. ...
T wrofe an ending that connected | [ ] 1
fo what the slory was redly
about.
1 gave readers a sense of [] L] [
i closure by showing a new
redlization, insight, or change in @
character or narrafor.

May be photocopied for dlassroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers Coflege Reading and Witing Project. Wiiting Pathways: Performance Assessments and Learming Progres-

siois, Grades K-8 (Heinemann: Portsmoth, NH).
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Narrative Writing Checklist (continued)

STARTING
4 YET T0

STRUCTURE (corfred 15

T used paragraphs purposefuly, L1 C1 ]
perhaps fo show fime or setffing

T % P R R ER W

time change :
& —+ changes, new parts of the sfory,
-~ or to create suspense for
‘*“ngs readers. T created a sequence of

events that was clear.

o emoMeT .
Did | do it ke a sixth grader? ﬁg 9TA{'E;"1N5T o

T developed rediistic characters, Oy O (O
and developed the detdls, action,
didlogue, and internal thinking That
conlributed fo the deeper meaning
of the sfory.

T developed character fraifs and Il L] Ci
emotions through what characfers
said and did. T developed some
relationships among characters fo
show why they acted and spoke
as they did. I told the infernal as
well as external sfory.

& B B B ® B B

T chose severd key parts fo Oy O o0
strefch out and severat fo move
through more quickly.
£
ay be photacopied for classroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Writing Project Wiiting Pathways: Performance Assessments and Learning Frogres- é
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Narrative Writing Checklist (continued)

STARTING
10

T wove together precise 14 L []
descriptions, figurative language,
and symbolism o help readers
picfure the settfing, actions, and
evenis, and fo bring forth meaning.

recice descriphong
. Ciaurative \qnﬂuage
3 cymbolic -

T not only varied my senfences Oy O O
fo create the pace and tone of
my narrative and to engage my
readers, but dso used language
that fit my story’s meaning,

for example, in parts that had
didogue, different characters
used different kinds of language.

333333331233

STARTING
YET 0 YES!

=
w
s
=3

Vid | do it ke a sixth grader?

T used resources fo be sure the | [ 1§ [
words in my wriling were speled
correctly,

doche= Cdop o I used punctuation fo help set @ L] ] O
40 .
| mood, convey meaning, and/or
cemi-colon ;, build tension in my story.

((Pq re n‘chegeg)

Mah' be photocopied for classroom use. © 2014 by Lucy Calkins and Calleagues fiom the Teachers College Reading and Writing Praject. Witing Pathways: Performance Assessments and Leaming Progres-
S0, Grades K-8 {Heinemann: Partsmouth, NH).
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Name:

Date:

S Structure

Narrative Writing Checklist

| NOT
YET

STARTING
T0

YES!

I | created a narrative that has realistic characters, tension, and change,

and that not only conveys, but also develops an idea, Jesson, or theme.

-~} Iwrote a beginning that not only sets the story in motion, it also
- | grounds it in a place or situation. It included details that will later be

important to the story. These details might point to the central issue

_ _' or conflict, show how story elements connect, or hint at key character
“ traits.

']’inla__r__l_'.'r.i_ﬁbhs'é':'ﬁ Y

| used transitional phrases and clauses to connect what happened

1o why it happened (If he hadn't . .. he might not have, because of,

although, little did she know that).

| gave the reader a sense of closure by showing clearly how the

-1 character or place has changed or the problem has been resolved. If
| there wasn't resolution, | gave details to leave the reader thinking

about a central idea or theme.

-- b_r.'gﬁ_ariizaiian_

| used a traditional—or slightly modified—story structure (rising
action, conflict, falling action) to best bring out the meaning of my
story and reach my audaence

Development

Ela'hofaiit_ih _

| developed the action, dlalogue details, and inner thinking to convey
an issue, idea, or lesson. | showed what is specific about the central
character. | developed the setting and the character’s relationship to
the setting.

Craft . - a

| developed contradictions and change in characters and situations.

I used specific details and figurative language 1o help the reader

_ understand the place and the mood (such as making an object or place
| symbolic, using the weather, using repetition).

1 I varied my tone to match the variety of emotions experienced by the

characters across the story.

406

May be photocopied for dassroom use, © 2014 by Lucy Calkins and Colleagues from the Teachers College Readin
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Narrative Writing Checklist (cont.)

NOT | STARTING
T0 YES!

Language Conventions =

| used the Interriet and othér sources at hand to check spelling of ol oo oin
literary and high-frequency words.

WI

Punctuation | | yaried my sentence structure, sometimes using simple and sometimes | 7| [J |3

@ .and Sentence | .
: e 1 ousing complex sentence structure.

Structure - 9 P
» T punctuated dialogue sections accurately, O O O
®

o

May be ‘phctocopied for dassroom use. © 2014 by Lucy Calkins and Colleagues from the Teachers College Reading and Witing Project, Whiting Pathways: Performance Assessments and Learning Progres-
' sions, Grades K-8 {Heinemann: Portsmouth, NH}.
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Name: , Date:

Narrative Writing Checklist

- q NOT | STARTING
dUc o YET TO

| structure

-O\fe??_i___i | Inotonly created a narrative with well-developed characters who Of O 10
"~ | change, | used the story to comment on a sodial issue, teach a lesson,
and/for develop a point of view.

'_-éladi': 1 In establishing the situation and place, | hinted at a bigger context for Of o 0
L% the story (revealing issues that have been brewing, showing how the
setting affects the character, contextualizing a time in history, and/or
developing one out of many points of view).

TTTTTTRE

Tfﬁ.?_‘ﬁﬁ'?'i# ~ | 1 used transitional phrases and clauses, grammatical structures {for Of o 1o
© ] example, paragraphing, descriptive phrases, and clauses) and text
structures {such as chapter divisions and extended italics) to alert my

e | reader to changes in the setting, the mood, the point of view, or the
. ] time in the story.
Ending L ‘1 I gave the reader a sense of closure by revealing character change(s) ot o g

1 that followed from events in the story, or perhaps a resolution. If
1 there wasn't resolution, | wrote to convey how the events of the story

&
.

affected the characters, and to circle back to a central idea, issue, or
theme.

Orgamzation | I modified a traditional story structure, dealing with time in purposeful OO0 OO |0
e ways, to best suit my genre, bring out the meaning of my story, and

S I

¢ reach my audience.

Developme'nt. =

"E'l‘a'bo_ifa't_i?f‘ -1 | developed complicated story elements; | may have contrasted the Oy O o
o) character's thinking with his or her actions or dialogue.

S0 developed the central character’s relationship to other characters. | O 1 [

" showed character flaws as well as strengths to add complexity.

My details conveyed meaning and related to or developed a lesson or

1 theme.

e
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Narrative Writing Checklist (cont.)

1o § | NOT | STARTING
cr_éft S - | | conveyed the pressures characters feel'and the dreams they hold. | Oof o (o
i | related those to their actions. | developed complicated characters who
change and/for who change others,
| created a mood as well as a physical setting, and showed how the 1 [ 0
place changed, or its relationships to the characters changed. | used
symbolism to connect with a theme.
{ varied my tone to bring out different perspectives within the story,or | 3| [ | O
to show a gap between the narrator’s point of view and that of other
characters.
RSPt : I.'a.li.g.:“..a'gé Conventions = :
Spelling - | I used the Internet and other sources to check the spelfing of literary, | 7| O {O
e historical, and geographical words.
Punctuation. :l_-' | used different sentence structures to achieve different purposes
‘and Sentence throuahout . 1 O O
; :struc’ture. S rougnout my piece.
oo T used verb tenses that shift when needed (such as whenmovingfrom 3! O | O
a flashback back into the present tense of the story), deciding between
active and passive voice where appropriate.

(o
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